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BINDER OF ASSESSMENT TOOLS REVISED 2015 \

INTRODUCTION

Research has showhat assessment for learning is one of the most important strategies
can use to support our learners. Fofrek students, it is most important to have -tip-date
information about what skills and strategies are needed to support their learning. Thi
means that orgoing assessment is critical. You will find it very helpful to engagskat
students in a wide variety of assessments regularly so that instruction can be more pre
and personalized.

We are very pleased to share the revisedsian of our Binder of Assessment Tools (BAT
Over the years, many NCDSB teachers have used the assessments found in the BAT
them in identifying the strengths, weaknesses and next steps for learning for their stud
We hope that this revisedersion will continue to serve as a foundational resource used
support student learning in the NCDSB.

In this revised version you will find many of the same tools you are used to using. Hov
we have also included a number of other tools you migid helpful as you work with your
at-risk students in particular. Some may be familiar to you, while others might be new.
Regardless of familiarity, we hope that you will see the value in having such a large nu
of assessment tools to choose fromdopport your work. Please know that your school
Resource Teacher and/or any of the Special Assignment Teachers are well equipped 1
you make sense of the tool and/or results. We encourage you to seek out their assiste
needed.

You will alsoihd a section on Early and @voing Identification. This procedure has also
been revised to reflect the most current approach we have been taking with our young
learners. After a great deal of research, we have selected only one tool for our FD&rse
to use that is different from those tools already found within the BAT. The Teacher
Readiness School Inventory is a widely used tool that is simple and quick to use. Mors¢
information about this can be found in section 9.

We would like to take thispportunity to thank you for your oigoing dedication and
professionalism. Your efforts to ensure that our students receive the best instruction
possible year after year is a testament to your understanding of the valuable role that
assessment plays inehnstructional cycle.
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RECOMMENDED ENGLISH ADMINISTRATION SCHEDULE
ASSESSMENT TOPICS |FDKY1FDKYZ 1 2 3
Oral Language \' \' \' | q
Phonological Awareness Vv \Y \Y | 1
Letter Identification \Y \Y \Y 1 1
Letter-Sound Correspondence Vv Vv \Y \Y q
Word Knowledge VA | i | ity | oot | i
for writing | for writing | for writing
Concepts About Print \Y \Y \Y | 1
Running Records n/a \' \' \' \'/

V Indicates all students be assessed for that spetiipic, using all of the associated tools
provided in the binder.

1 Indicates only students who have been flagged red or yellow in the F&P Benchmark
Assessment (Reading Recaod)GB+ Evaluation en lecture (Reading Reowiltipe
assessed for that spdia topic, using all of the associated tools provided in the binder.

NOTE If a student has a perfect score on any assessment in the first B.A.T. season, it is not
necessary to r@assess that specific skill during the second B.A.T. season. Pleasetoe sure
enter the perfect score in the data collection system for both the first and second
assessment. To maintain efficient data analyses do no leave any assessments blank.
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Subject: DIAGNOSTIC ASSESSMENT IN SUPPORT OF STUDENT LEARNING
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Secretary-Treasurers and Supervisory Officers of School Authorities
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Principals of Secondary Schools
Principals of Provineial and Demonstration Schools

INTRODUCTION

The purpose of this memorandum is to outline how diagnostic assessment tools may be used effectively
to inform teaching and learning practices in the classroom in support of student learning and
achievement.

This memorandum also outlines how teachers shall use their professional judgement to determine:

e which assessment and/or evaluation tool(s) from the board’s list of pre-approved assessment tools 1s
applicable;

o for which student(s); and

e the frequency and timing of the use of the tool.

In order to inform their instruction, teachers must utilize diagnostic assessment during the school year.

A teacher’s professional judgement is the cornerstone of assessment and evaluation. Diagnostic
assessment is used to 1dentify a student’s needs and abilities and the student’s readiness to acquire the
knowledge and skills outlined in the curriculum expectations. Information from diagnostic assessment
helps teachers determine where individual students are in their acquisition of knowledge and skills, so
that instruction can be personalized and tailored to provide the appropriate next steps for learning. The
ability to choose the appropriate assessment tool(s) as well as determine the frequency and timing of its
admunistration allows the teacher to gather data that 1s relevant, sufficient, and valid in order to make
judgements about student learning during the learning cycle.

Effective assessment, evaluation, and reporting practices play an important role in achieving the three
core priorities of the Ministry of Education: high levels of student achievement, reduced gaps in student
achievement, and increased public confidence in publicly funded education. The Education Act and
regulations made under the act, the policy outlined in Growing Success, and related ministry policies
and frameworks, such as the Ontario Leadership Framework and the School Effectiveness Framework,
are not altered by the direction given in this memorandum.
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Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools, First Edition, Covering
Grades 1 to 12, 2010 outlines the policy that supports such effective practices, and the ministry is
committed to the continued implementation of this policy. Growing Success requires teachers to conduct
diagnostic and formative assessment as essential steps of assessment for learning and assessment as
learning. Specifically, teachers need to:

e plan assessment concurrently and integrate it seamlessly with instruction;

e share learning goals and success criteria with students at the outset of learning to ensure that
students and teachers have a common and shared understanding of these goals and criteria as
learning progresses;

e gather information about student learning before, during, and at or near the end of a period of
instruction, using a variety of assessment strategies and tools;

e use assessment to inform instruction, guide next steps, and help students monitor their progress
towards achieving their learning goals;

e analyse and interpret evidence of learning;

e give and receive specific and timely descriptive feedback about student learning;

e help students to develop skills of peer and self-assessment.

(Growing Success, pp. 28—29)

This memorandum provides direction on the selection and use of diagnostic assessment tools used to
gather data and information about student learning.

The direction, principles, and criteria set out in this memorandum will take effect immediately.

SCOPE

This memorandum applies to the use of formal diagnostic assessment tools. This memorandum does not
apply to the following types of assessment:

e Special education assessments. These include educational and/or other protessional assessments
conducted to identify students with special education needs, to determine the special education
programs and/or services required by these students, and/or to support decisions related to such
programs and services.

e Large-scale assessments. These include provincial assessments conducted by the Education Quality
and Accountability Office (EQAO) — the assessments of reading, writing, and mathematics in
Grades 3 and 6; the assessment of mathematics in Grade 9; and the Ontario Secondary School
Literacy Test. They also include assessments conducted as part of ministry-approved national or
international assessments, such as the Programme for International Student Assessment (PISA), the
Trends in International Mathematics and Science Study (TIMSS), the Progress in International
Reading Literacy Study (PIRLS), and the Pan-Canadian Assessment Program (PCAP). They may
also include ministry-mandated assessments.
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USE OF DIAGNOSTIC ASSESSMENT TOOLS IN SUPPORT OF STUDENT LEARNING

In Growing Success, the term diagnostic assessment 1s defined as “assessment that 1s used to identify a
student’s needs and abilities and the student’s readiness to acquire the knowledge and skills outlined 1n
the curriculum expectations. Diagnostic assessment usually takes place at the start of a school year,
term, semester, or teaching unit. It is a key tool used by teachers in planning mstruction and setting
appropriate learning goals™ (p. 146). Diagnostic assessment provides information that is “used by
teachers and students to determine what students already know and can do with respect to the knowledge
and skills identified in the overall and specific expectations™ ( p. 31).

Data from diagnostic assessment and formative assessment 1s used to determine students’ readiness to
learn the new knowledge and skills set out in the curriculum expectations, and obtain information about
students’ interests and learning preferences. This data may be collected through a variety of means,
which can include observation, student portfolios, and student self-assessment, among others. This
information helps teachers plan daily classroom instruction and assessment that are differentiated and
personalized, and set appropriate learning goals with their students.

Research confirms the importance of using various kinds of information to develop and monitor plans to
improve student learning (in Ontario, the Board Improvement Plan for Student Achievement is such a
plan). School and board leaders are expected to use data to identity trends, strengths, and weaknesses
that can inform specific actions for improvement in student achievement.

Guiding Principles of Selection of Diagnostic Assessment Tools

All assessment conducted in Ontario public schools 1s guided by and subject to the fundamental
principles listed and discussed on pages 68 of Growing Success.

In addition to the fundamental principles set out in Growing Success, teachers, principals, and school

board staft will use the following principles when selecting diagnostic assessment tools:

e All available classroom, school, and board data and information (e.g., information from day-to-day
classroom assessments, data from provincial report cards, and EQAO data) should be taken into
account when determining what additional data and information, if any, 1s needed for board
improvement planning.

¢ School board staff reviews diagnostic assessment tools to ensure that the tools support the collection
of valid and reliable evidence.

e In developing their Board Improvement Plan for Student Achievement, principals and school board
staft must clearly communicate with teachers the purpose of the tool and how 1t 1s used.

e Duplication of effort and excessive student testing are avoided to allow for effective use of
instructional time.

Criteria for Selection of Diagnostic Assessment Tools
In selecting diagnostic assessment tools, teachers, teacher affiliates, principals, and school board staft, in

their respective roles and responsibilities, will consider whether a diagnostic assessment tool:
e 1s related appropriately to the knowledge and skills identified in the curriculum expectations;
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e is designed to provide information that assists in identifying student needs and targeting
improvements;

e identifies strengths and gaps in students’ knowledge and skills and provides sutficient evidence from
which inferences about students’ learning can be made;

e is appropriate in content, design, and mode of delivery;

e provides a range of targeted strategies that teachers can use to plan next steps in instruction and
student learning;

e forms part of a balanced, comprehensive assessment system that provides detailed evidence of each
student’s development.

Criteria for the Use of Diagnostic Assessment Tools

In using diagnostic assessment tools, teachers will ensure that:

e the tools are administered judiciously so that they support the identification of student learning
needs, track progress, and supplement instruction;

e the tools are administered judiciously so that they produce the type of data and information required
to effectively inform classroom instruction;

e the tools are administered in a manner that will allow the teacher to assess students” progress and
share such information with the principal upon request;

e the information is used to guide students in focusing their learning efforts, setting and monitoring
goals, and determining next steps in learning.

COLLECTIVE RESPONSIBILITY FOR STUDENT LEARNING
Collective Responsibility and Professional Judgement

Teachers, principals, and school board staff share a collective responsibility and accountability for
student achievement and, in their respective roles, exercise their professional judgement as defined in
Growing Success:

Judgement that is informed by professional knowledge of curriculum expectations, context,
evidence of learning, methods of instruction and assessment, and the criteria and standards that
indicate success in student learning. In protfessional practice, judgement involves a purposeful
and systematic thinking process that evolves mn terms of accuracy and msight with ongoing
reflection and self-correction. (p. 152)

As stated in Growing Success, “teachers’ professional judgements are at the heart of effective
assessment, evaluation, and reporting of student achievement” (p. 8). In addition, successful
implementation of policy “depends on the professional judgement of educators at all levels, as well as
on educators’ ability to work together ... on the continuing efforts of strong and energized professional
learning communities to clarify and share their understanding of policy and to develop and share






