
A place where we all belong. 

Special Education Advisory Committee Meeting - Minutes Wednesday, January 21, 2026 

PRESENT: Ellen Renaud, North Eastern Ontario Family and Children’s Services 
Ken Ryan, The Lord’s Kitchen Society 
Lisa Malette-Lilko, Hands Autism Services 
Stan Skalecki, Vice Chair & NCDSB Trustee  
Colleen Landers, Chair & NCDSB Trustee  
Jeremy Hall, Timmins Learning Centre  
Daphne Brumwell, Superintendent of Education 
Derek Mundle, School Principal Sacred Heart Catholic School  
Amber Smith-Come, School Principal St. Anne English Catholic School 
Catherine Hoven, Special Assignment Teacher 
Katie Mundle, Special Assignment Teacher  
Kim McEntee, Mental Health Supervisor  
Lisa Lamarche, Autism & Behavior & Worker 
Jean Ethier, Education Services Officer / Recorder 

EXCUSED: Shannon Costello, The Cochrane District Social Services Administration Board 
Paula Crotteau, Cochrane Temiskaming Children’s Treatment Centre 
Ryley Reis, Canadian Mental Health Association 

Summary: 
Colleen welcomed everyone and led the group in prayer and Stan in the land acknowledgement. 

Approval of the agenda: Moved by Ellen Renaoud and SECONDED by Ken Ryan 
That the agenda be approved as presented. CARRIED 

Approval of the minutes of December 17, 2025, meeting 
Moved by Stan Skalecki and SECONDED by Ellen Renaud 
That the minutes be approved and presented. CARRIED 

Changes to IEP Process 
      Presented by Daphne Brumwell 

Daphne presented to the committee the changes to the IEP process that have been made within the NCDSB. The 
presentation can be found in the meeting minutes.  

Learning for the Special Education Conference 
Presented by Catherine Hoven & Daphne Brumwell 

This year, Catherine and Daphne attended the 69th Annual Ontario Council of Exceptional Children Conference 
(Dec 5–6, 2025). The event centered on the theme of "Enhancing Inclusive & Accessible Learning, Mattering, and 
Well-being for All," offering over 80 sessions on supporting students with diverse needs. Below is an overview from 
a few sessions they attended.  



             

Key Session Highlights 
1. Addressing School Absenteeism 
Presented by Dr. Jess Whitley and Tammy Peplinski, this session explored the "why" behind chronic absences. 

• Four Categories of Absence: Refusal (mental health related), Truancy (hidden from parents), Withdrawal 
(parent-approved), and Exclusion (school-driven). 

• The "Culture of Care" Solution: Success in attendance is driven by relationships. Strategies include 
matching absent students with a "caring adult" staff member, ensuring necessities (food/hygiene) are 
met, and using "nudge" notifications to communicate with families proactively. 
 

2. Transitioning to Post-Secondary Education 
Presented by Queen’s University RARC members, this session clarified the shift from secondary to post-secondary 
disability supports. 

• Success vs. Access: While K–12 education is "success-driven" under the Education Act, post-secondary is 
"access-driven" under Human Rights/AODA legislation. Colleges provide equal opportunity to participate, 
but do not guarantee success. 

• Self-Identification is Mandatory: Students must register themselves and provide recent documentation 
(Psycho-ed assessments should be 3–5 years old). 

• Reduced Accommodations: Post-secondary supports are more specific and less "menu-based" than high 
school. Common secondary supports (like retaking tests or double time) are less likely to be granted at the 
college/university level. 
 

3. Early Learner Regulation (K–2) 
Interlaken School Division (Manitoba) shared a division-wide initiative focused on Self-Regulation and Co-
Regulation. 

• The program uses "Zones of Regulation" and "Social Thinking" to help young students adjust their 
alertness and manage emotions. 

• Key takeaway: Regulation is a skill that must be taught and developed over a lifetime, focusing on sensory 
processing and executive functioning. 
 

4. Supporting Educational Assistants (EAs) 
Principals from ALCDSB discussed leading EAs through a trauma-informed lens. 

• Core Philosophy: Support the staff so they can support the students. 
• Best Practices: Intentionally building relationships, implementing weekly "EA voice" meetings, and 

ensuring predictable debriefs after violent incidents to prioritize staff safety and well-being. 
 

5. Literacy in Early Years 
York Region DSB presented on moving from "Screening to Action" for K–2 students. The session focused on 
evidence-based, interactive learning activities designed to respond directly to the data gathered from early reading 
screenings. 

 
      Impact of Attendance  
      Presented by Daphne Brumwell  
    

Daphne presented to the committee some of the factors that may be influencing student attendance.  
 

• Attendance and Achievement Are Closely Linked: Regular school attendance is strongly correlated with 
academic success. Although a small number of students may succeed despite frequent absences, these cases 
are rare exceptions. 

• Post-Pandemic Attendance Challenges: Student absenteeism has increased significantly since the COVID-19 
pandemic. The speaker highlights an ongoing difficulty in moving away from the “stay home for any illness” 
mindset that became widespread during that period. 
 



             

• Northern Ontario Context: Chronic absenteeism has long been an issue in both Northeast and Northwest 
Ontario. However, recent data indicates a dramatic decline in consistent student attendance across the 
region. 

• Data-Driven Identification of Risk: Schools are now formally identifying students at risk as part of provincial 
math initiatives. By tracking specific risk factors, educators are better able to measure the academic 
particularly mathematical—impact of missed instructional time. 

 
Daphne stresses that there is no single or simple solution to the absenteeism crisis. Addressing the issue will require a 
collective, “whole village” approach that brings together families, schools, and the broader community.  

Agency Reports 
 

The Lord’s Kirchen Society 
For the past several years, the organization has participated in the Smile Cookie campaign, and it will continue 
again in 2026. Although it is often advertised as supporting the Costello Community Care Centre, the proceeds 
benefit the Lord’s Kitchen, likely in May 2026 through Tim Hortons.  
The organization also continues its successful cold-weather support by distributing mitts, coats, scarves, and 
similar items. Additionally, several facility improvements were completed this year, including new flooring, new 
taps, and a freshly painted kitchen. 
 
Hands Autism Services 
They will be starting a new ETS cohort in March. In the meantime, they’re planning a significant amount of SSP 
work focused on school support through the end of the school year. Overall, the status is steady continuing to 
work through tasks and make ongoing progress. 
 
Timmins Learning Centre 

 A new member, Jeremy, was introduced from the Timmins Learning Centre. He is a former teacher with the  
 Northeastern Catholic District School Board at both the elementary and secondary levels and recently became Executive 

Director of the Timmins Learning Centre in January. He shared information about their one-on-one tutoring program for 
students in Grades 1–8, focusing on literacy, math, reading, writing, and fluency. Jeremy expressed interest in partnering 
with the organization, plans to send a brochure for distribution to families, and looks forward to future collaboration and 
meetings. 

Date of the Next Meeting – Wednesday February 18, 2026, at 11:45 a.m. 
 

Adjournment - Moved By: Jeremy Hall that the meeting be adjourned at 1:03 p.m. CARRIED 
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e Too many students had non-identified IEPs. We can provideintervention at any level needed without the need for an IEP.

Only when you are evaluating students outside of their

grade level is an IEP required.

I
f

a student can achieve
a

level | at grade level, we should

not be modifying the expectations. We need to be OK withstudents not getting As and Bs on their report card.

The implications of a modified program is significant whenconsidering secondary and post-secondary pathways.

We need to ensure our educators have a solidunderstanding of how to support our LD learners - those

who are most likely to be impacted by modifications on an

IEP.  



 



Th
e Importanceo
f Knowing You
r StudentsKnowledge about students’ strengths and weaknesses helpsteachers provide appropriate instruction and accommodations for

the students in their classroom, and helps determine small groupintervention and support.Information about students come from many sources: OSR reports,teacher assessment data, student products, teacher observation

and conversation, and in some cases, psychological reports areavailable. These provide measures of students’ cognitive level of
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A graph can help ateachers see the overallneeds and strengths of

all students at a glance

and wil
l assist in small

group planning.
Profile Graph & Scatter 
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Accommodations Permitted fo
n

fl
l vs.Availablefo

n Students wit
h

JEP
s

o
n Special Considenations

Permitted Accommodations:
Students with specialeducation needs orspecial considerations areeligible for accommodations.

The accommodationsshould be listed in

their IEP whereapplicable and used

for regular classroomactivities, including
all forms ofassessment.

Permitted Accommodations for the Assessments Reading,

a wie ndPermitted for ALL students

Use of headphon:
White noise or ci music asrequired

Prompts to return a

to the task
Quiet settingPreferential seatingSupervised breaksAlternative settingAdditional time

by the school

ent window

platform (e.g. zonm, text tospeech, high contrast}

Junior Divisions —

scribing (al
l student

ust be recorded in

ment platform or

Printable PDF regular-print

Online with or without fullmathematics graphics**Interpreter/sign language

Audio MP3s
graphics**Assistive Technology (e.g. Google

VoiceOver, ReadNatural Reader)
**May be used wiformats  Writing and Mathematics, Primary :matics, Primary and



Necessary for sokne,Universal accommodations are those that are built into the learning but good for ALLenvironment. This approach anticipates diverse learning needs from theoutset. These accommodations are provided without the need for an IEP.

By embedding these supports into the classroom structure, educators reduce barriers

to learning. Instructional Accommodations: Environmental Accommodations: Executive Functioning:

@ Rewording/rephrasing e Proximity ChecklistsRepetition/pacing e High structure and routine Highlighting ;Additional time

e Preferential/Flexible seating Organizational Skills

eScaffolding Breaks/opportunities to move Cueing/ PromptingMulti-modal/multi-sensory Assessment Accommodations: Check-insinstruction @ Multiple means to demonstrate Visua
lAssistive technology understanding (ie

. oral response Schedule/SupportsGraphic organizers alternative forma) ” ponses Peer TutoringHands-on/concrete materials Additional timeChunkingSmall group instruction Use of a calculator

Copies of Notes Alternative/ quiet settingElectronic texts/materials Reduction in number of tasks

Text to Speech/Speech to Text  
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Impact o
f Modifications in Secondary

From DSBONE:
The destreamed pathway forks into 2 branches inGrade 10

.

© Grade 9 destreamed to Grade 10 Academic toGrade I
I University to Grade 12 University

ORGrade 9 destreamed to Grade 10 Applied toGrade I
I College to Grade 12 College.

Once they have the destreamed grade 9 credit inEnglish and math, they can move between streams

more easily. For example, after taking Grade IOacademic, a student may opt for Grade I
I college.

I
f

a student selects Locally developed (also calledessential) as their pathway in Grade 9
, this limits

them to Grade I0 Essential which then feeds to theworkplace stream in Grades I
I

& 12
.

I
t

is very linear. I
f

they want to switch streams, they end up having to goback to Grade 9 and earn the destreamed creditbefore advancing. This may be necessary for some,

but i
t is a long road!

Locally DevelopedCourses Lead to theWorkplace
Locally developed courses tend to be

2-3 levels below grade (Grade 6-7

ish). But again, this is limiting.

Of the 2 classes, language is the morecritical one. A student can get intoUniversity or College programswithout a math credit (especiallysocial science-based ones), but theyneed that |2U or [2C English credit forEVERY program. in +

When language is modified to Grade

5 in Grade 8
, that student would beheading toward essential. Parents

must be aware of this and movingforward will require informed consent.  



L
D Students& Modifications

Not all LDs are created equal...

When we have
a

student with an LD who has dyslexia and can't

read or write independently, the question is always...but can theythink? Can they speak and answer? Can they formulate a goodresponse that demonstrates understanding - even i
f only withassistive technology?

I
f we modify all the kids with a LD to a lower level, we are settingthem up for future limitations and to be honest a potential human

rights case.
That being said, some LDs are tough... Low VCI and efficiency(processing and working memory) is REALLY hard in a classroom.

We need to be skilled in supporting these kids, especially i
f they

are looking at a post-secondary school pathway.  



Modifications - (ha
t

the
y

ar
e

an
d

ar
e not...Modifications are NOT: 1

e Arescue from a report card mark

e A communication tool fo
r staff

e A performance management tool

Modifications are:

e Modified expectations identify what isevaluated, they do not provide a record ofwhat is taught: intervention programminghappens with/without recordedmodifications at one of the tiers

e Modified expectations are end-pointtargets, not current baseline - progressmonitoring target

e Based on a thorough assessment of thestrengths and needs that affect thestudent's ability to learn and todemonstrate learning

e Intervention’s aim is to make more than

a year of progress in a year of school -modification targets should reflect this

Every possible accommodation should be in

place before we ever consider modifying.

When you look at the marks for all theexpectations together, a handful ofexpectations that are struggle areas for astudent should not, mathematically, have asignificant impact on the overallexpectation.Program for areas of need vs modifying forevaluation.  



Diagnosis
of DD/MID?

Guiding Questions Bef
ore Modin

g

Has the team reached the decision 3
.

that the student cannot gain atleast MTSS?

a limited understanding of theconcepts and skills in thatsubject/course to attain at leastwithin the Level | range with allnecessary accommodations inplace. Consider the EQAO Overall
Exp &

Has the student been identi

having an intellectual disability thaticantly impacts the rate of

their learning following anindividual standardized cognitiveassessment?

I
s the classroom instruction highquality Tier | and meeting the needs of

80% of the students in the class - and

has the student received at least Tier 2

or Tier 3 intervention program cycles

prior to modifications beingconsidered?
Has the team looked at the student’sachievement across strands and with afocus on the overall expectationsrather than specifics? Are there areas

of strength? Can the student achievewithin the level | range with allnecessary accommodations in place?Consider the EQAO exemplars as amodel.  



(Phatt
e

d
e (nee a Decision is Made a
t the Scheel-Level?

Bring the student to the multi-disciplinary team for approval to proceed

with modifications. See Multi-Disciplinary Team Modification Request

form. The multidisciplinary team will consist of the Superintendentresponsible for Spec Ed
, the Spec Ed SATs, the school principal, the RT

and the classroom teacher.

Obtain informed parent consent to modify programming using theConsent Form to use Modified Expectations on an IEP.

Once approved, the RT will need to work with classroom teacher to create

the IEP with modified expectations. Remember there are many ways tomodify. The preferred method is to delete or adapt specific expectationswithin grade level. Select the method that will ensure that best possibleoutcome for the student in their post-secondary pathway.  
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The Decision t
o Modify

Do not modify unless you must!

Even i
f you must, start by modifying at grade level to intensify the key program areas.Remember that modifications indicate what will be evaluated for the report card. You

can provide intervention of lower grade level concepts without evaluating them for

the report card. Rather, the ongoing progress monitoring of the intervention iscommunicated to parents and this communication could be stored in thedocumentation file of the OSR.  As soon as you begin to focus on lower grade level expectations, you start closingpathways to post-secondary for a student.

Just because a student was modified to Gr 3 last year does not mean that this year

you modify to grade 4
. On that plan there is no hope to catch up. All decisions about

what modified expectations to choose must be data-driven.Identify the most critical learning expectations for the student by backwards planningfrom the skill set you want them to have at secondary graduation for their best future

life. We want them to be as independent as possible, feel like they are a valuedmember of their community and have a clear sense of what they could personallycontribute to their community and the world. These 3 things foster resilience and asense of well-being.
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